








Tutor Training and PAC Analysis of Two Tutors’ Awareness towards Tutorial Sessions: 
Waseda University Writing Center’s Case
Yuko OTA, Saori SADOSHIMA　
Abstract
 The purpose of this study is to report how tutor training at the Waseda University 
Writing Center has been conducted and to analyze tutors’ awareness of various elements 
of tutorial sessions. The Waseda University Writing Center, which was established 
in 2004 and has expanded to become one of the largest writing centers in Asia, has 
developed a tutor-training program that follows the philosophy of the first writing centers 
started in the United States－to foster independent writers. In this study, two graduate-
student tutors who have worked at this center for different lengths of time are analyzed 
using Personal Attitude Construct （PAC） analysis. Developed by Tetsuo Naito, PAC 
analysis reveals both the elements of participants’ awareness of targeted issues as well as 
the relationships between those elements. The participants here were first asked to write 
down which aspects they pay particular attention to when assisting writers during one-on-
one tutorial sessions and were then later interviewed about the dendrogram created from 
their initial responses. Analysis of the resulting data shows that the two tutors focused on 
three elements in common: exchange between the writer and the tutor, construction of the 
session, and the text being discussed. In talking about the exchange between the writer 
and the tutor, the tutors emphasized the need to firmly grasp the sometimes shifting 
intentions of writers so that they can adjust their tutoring approaches, including their use 
of both verbal and nonverbal cues, in order to build the trusting relationship necessary to 
help the writers with their work. Regarding the construction of a session, the tutors talked 
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about the importance of their awareness of their position as a reader and that this position 
made them keep two things in mind: the session’s goal and the procedure of the forty-five 
minute session. Finally, the two tutors also emphasized that the topic of tutorial dialogue 
should never stray too far from the actual piece of work being discussed. The shared 
awareness of these three elements of writing tutorials indicates that continuous tutor 
training focused on basic writing-center philosophy is useful and has succeeded in raising 
awareness of how to help students become more mature and independent writers.
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ことを通して思考を鍛えるという理念である（Fujioka, 2011, p. 215）。このような
理念を実践できるか否かは，実際に指導にあたるチューターの意識と技能にか
240





















関する先行研究は多い（例えば，Beck, et al., 1978; Singley & Boucher, 1988; Posey, 












































経験に基づいた考察である（例えば，Bruffee, 2008; Sherwood, 2007）が，数少な
いながらも，チューターの意識を実証的に調査した論考（例えば，Hughes, et al., 
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るライティング・センターは，教員養成の場（Isaacs & Kolba, 2009; Cogie, 1997; 














































































































Attitude Construct：個人別態度構造）分析（内藤  1997）の手法を用いて詳しく
分析する。
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